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I. RATIONALE AND; INTRODUCTION
Three hundred years ago, the bilxk man was either seduced or
brought in chains to this country‘and sold into slavery. In i865,

slavery was abolished and a’solemn consititutional amendment three years
‘ later decreed the equality of all men (thoug; noé women). One hundred
six years have passed and the promise of equfility remains unfalfilled,
A systém of slavery has been changed into a caste system based upoﬁ race
which may be more difficult to uproot than slavery itself. Furthermore,
{ts attempted uprooting may now destroy -by assimilation tne vigorous and
viable culture developed by the Black man in America. "Equiixxyu.nd
freedom thorough integration" can be both an instrument o% re juvenation
in Azericen life (witness the acceptance of Martin Luther King) and,gﬁ'
. . .

instrument of exorcism (the denigration of the beauty of Mllcclnm}).

This paper is an inquiry into "integration." It attempts to look

0

into the elémen:s of the "Americ;n rationale" for integration (why the
cry for integration). Then the paper examines whether integration, has,
can, or will satisfy these criterion elements, The discussion then
centers about the concept Pf culture and the purpose of education. wiil
integration be a benefical or a detrimental movement? Whom will it

< benefit? Whom can it hurt? The discussion centers around Northerh urban '

Amarica and focuses upon this area’s difficulties, problems and interests.

It will become necessary in the oourse of the discussion to

. distinguish between segregation, desegregation, and integration. Segre=

gation will be considered to be the involuntary separation (isolation)

of one group of pe?kons from another. Desegregation is the physical mixe

ing of the two groups (usually the negation of segregation). Integration
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may, for preliminary purposes, .be defined as the lack of physical, social

. and psychological barriers between groups of people and their free assocl-

£

ative mixing within their total nilieu,

II. AN AMERICAN RATICNALE FOR INTEGRATION

A Background of Segregation ‘

The background causes of de facto Northern segregation are:{l).the
changing &rgicultural practices of the last fifty years which have caused

t vy

a rural-urban population shifty B population shift of blacks to ‘the N?rth. _
to large cltie;; and of whites to the cities and then to the suburbs; (2)
the growth of residential segregation; and (3) the effects of industrial
cybernation on &2 jbb potential (Peck anquohen, pe 179). Peck and
Cohen argue that these cr;nsfqrmations to a more apartheid social ecalogy ’
have social-psychological concommitants: (1) the lnbtit;tlonallzatlon of

; black poverty (a ghettoize¢ impoverished class); (2) the internalization

of racist values in the social context; and (3) a fertilization of sccial

failurees The schools support Chis: (1) with an administration which man=

fpulates school attendance boundaries, establishes optiogal attendance

zones, shifts school feeded patterns, and by school planning and cbnstruc-

tion; (2) wich a color-class milieu-- in the employmeﬁt and Qlacement cf

teachers, inadequate facilities, inferior educational materials; and 2)

with ‘a routinization of inequality in the school system us;ng.intglllgencn
f A and achievement tests, and lnstltutlon;ilzb% inequality by groupinge.

The Negro inhabits a Malthusian world of subsistence liviné, en= °

_ forced ideleness-~sither partial or total--acute physical discomforts; -

and an abundance of disillusionment (Lyford, pe 312). Villie ;rgue;"ﬁﬁdhe‘rrlﬁ4f)

that an oppressed, deprived people are &n alienated people. There can be
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no doubt that the black in America is a deprived, oppressed, alienated -

ry

people ‘(Fanon, Malcolm X)e

The Effects of Segregation

Hickerson states that segtegation (sepatation and isolation) de=~
minishes che oppottunity for a11 members of the community of different *

i

races to have adequate contact with each oqher (Hickerson, pe 111-112).
It tends to re-enforce feelings of rejéction b; m?mbérs of a minority
group. Schools with }arge numbers of blacks tend to be staffed by in-
ferior fabultles; From this follows the denigration of the school and i
its values By the Negro.

Solomon concludes that schools inculcate ﬁilsehood! ¢ blacks are

inferior, that segregation is the proper way of life in America (Solcmon,
-

-

pe 30-31)s The system maintains substandard education to black children
and causes them psychological injury. Segregatied education has deeply -
dehuman}zlng effects on white children. The quality of education is de-
graded throughout the system. Professional values are fubverted by ac--
ceptagce‘of saogregated education. |

Morsell feels that segtega~io; generates poor attitudes and motiva~-

- J( 12 Z16-M),
tion to learn and to achlcve(‘ll Nancy St. John argues that the atmosphere
of 'school segtegac{on (Nancy St. John, pe 293-4) produces unfavorablé
community perceptions of and attitudes towards Negroes, low expectations
from teachers and parents of black children, low quality of schoofse
Segregated schools expese children to peers with low expectations of
success, low academic norms, a high suspicion of whites and a‘strong lack

-

of interracial contact, Kenneth Clark's self-fulfilling prophecy concept

thrives in Cheso clrcumstences. since blacks aro not expectcd to aspire

to such thirgs as higher education, they do not (Smiley and Miller, pe 4)o
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Solomon notes the institutionalization of low qxpectations, commitment,

and standavds embodied in “difficult” schools (Solomon, p. 29).

The Massachusetts State Board of Education stated (Curtgr, ps 37)
that racial imbalance in schools, which it equated with de facto se;tega-
tion, is bad because: (1) it damages self-confidence and motlvaEion; 2)
it r;-enforces racial prejudices; (3) it does not prepare children to live
in a ,multi-racial world, nor does it prepare the Negro for job opportun-
ities ;n a technological society; (3) it results in gaps in the quality
of education among schools; aud (5) it conflicts with tﬁe American creed

of equal opportunitye.

A Rationale against Segregation

lgwis believes that social justice, falrness, and &pe Amarican
democratic tradition demand an end to school éegregaélon (Lewis, p. F15).
fNegrb;s are un;ualified and disadvantaged because '. vi: '3 of educational
dificiencies which the schools should resolve., Segregation which is
caused by prejudice and discrimination cause‘low socio~ecoriomic status
which has put the black in the position that he is in today (Lewis, pe 130).~.\\\\
Most blacks wish to be whites. '

Holloway asserts that segregation is devastating to both éhe minore- \
ity and the majority. Racial isolation is & dttriment to loatni;\g in a
multi-racial, culturally diverse, and democratic soclety andt&he needs of
the minority and the majority i; such a soclety. White students educated -

in all white schopls;ate not ready to participate in a world full of di-

versity., Their self-esteem and assurance is to some extent based on a

false notion of racial superiority ("Racial Segregation in Public Educa=
tion,"” p.287). Segregation must be ended to produce heterogeniety in

the school, ald educational achievement, erase prejudice and fear, end

6




erase attitudes of superiority-inferiority, anxieties, and uteraotypéz
which accompany lf.

Rouszeve statas that anhanced academic achievém@nt for minority
youth is not the most significant end of an integrated schodle. A Common
encounters are noedad for-sociological réasong: to feel comfortable ;nd
confident in the company of Chqsa vhose cthnic or aoclic-pconomic iden-

titles differ from one's own (a broadening and liberating experience).

With segregaction, the isolated and alienated ghetto Black will not come«

pete confidently in American soclaty, nor wiil tﬁo sheltercd suburban
white be adequately prepared to cope with the world of tommorrow (Rousseve,
PP 44-45),

Peck and Coﬁen believe that the school's function 13 to provide
equal opportunity for all (Peck and Cohen, p. 198). The school detere
micaeg the life chances of :hoseluho grow up in the United Sratess The
#chool 1z &n instrumenc of’ social mobility for its "clients." Tha schaal
can either innovate or perpetuste (conserve tracditionnl values of segres
gation and transmit thea tr the next generation)e

Flacher contends rhat¢ a policy of integration (a rati;nnle against
segregation) ia: (1) to raise thy yuantitative indices of achlevement of
Blacks; (2) to alter the opportunities for Blacks, providing an incentive
to them to succeed, and fostering & sense of intergroup acceptance which
wiil raisa the quality of lfvlng in America; (3) an appeal to equity and
the humane principles that undergird the democratic enterprisae; and (%) that it
necessary because until esach AmeXican has full access to tha means to
develop his capacities every other Amerfcan's chances and attalnments will

continue to be diminished (Fischer, p. 29).
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A rationalae against segrogation is based upon appeals toi(l) equity

and dbmocratic principles; (2) paychologlical razaificatlons of segregariong

{3) educat&qnal cfhlevemnnn as a coans ‘to social mobility and parrizfpation
in modorn society; (&) soci;l ramsifications of negregut!on, (%) phi!o-
sophical and moral fmplications of cultural diversity.

The Contontion of Integration

The critical role of cducation was noted in the Brown vs. Board cf
fducation decigion (1954). The donial of the opportunity of an education
implicd that a child could not reasonably be ckpcctad to succecd in life
(Wright, pe 17)s A Taclally segrcé&:cd school to} Blacks was an infeorior

_school== it was "“iaherently unequal.® The court'lnte:rcd that gegregation '

)

aqd‘unoqual opportunity ware twd sidos of the saxe coine Thus, Fl:ch;r
can agrue that the two great cducational hundi?lpa, segrogation and in=-
ferior instruction, must be attacked together (Fischer, Ppe 26). Ihe
Megro school wmust be #liminated Soéausu it will aluays be viewcd Az &
lower status schocl (not as gooq. jess desirable to atterd no catter what),
,and the group in that school will be viewed as less able, 1esz succesaful,
less acceptable than the majority of the communitye

Lyford remarks, "to find soms hope in the situation fthe plight of
the Negrol, ons alvays returns to the public schools®™ (Lyford, p. 318).
The contentlion of integration is that this is an appropriate 1nsnltﬁkion
to turn to. Sulllvan notes that an aver -groving nuxber ot school officlals
ara recognizing the pgsitive educational implications of intégtttion and
that they ars zoving into the vanguard of the struggle to end all forms ,
of segregaticn--de facto as well as de jure. He contends, Micgregation

rust be endeds This point should be solf«evidente® (Sullivan, e Ghe)

The morality of integratlion is not questioned. Iv i3 agsuscd that

e




intepratlon is vitally necossary, &nd st be nenlov&d as Ir-cdiately as

pozsible (sciluy and Miller, Pe L)e Unlpriunately, 1nzrxxlegn ﬂ*ouﬁkﬂ L

{dgnnptagatlun} #n ﬂath&ny, ia;cyxatian uxpzrlrwcus for chllaren whlen sre

pusitive are aspther questiune The simplistic, lugal!itla upproacn tJ.

Skelly Wright, p.23) ° prosumes that deseprogation plans { such a=z

t

sducational parks, ra&lstrlcclng..ecc.). alone ov In caxbination, whon
proporly uscd, may well climinate tne tnequallity arising from the $CHTQ=
parcd schosoli In zo3t areal,

rhore isya dlleran involved with the xoral urgency of school Ip=
togration &3 & slgnifﬁcq:lon of gqualitye=]t nathing clsce This desire

for equlty implies notning abeut the effuctivencss of Integration In fule

fi1ling the rezalnder of the criteria uscd as & ratlopale agolnst sogres

gatione

One is led . to relate inrcﬁta:iaﬂ e rhe question of the tasg of

the school and itz role as distiact frox tho famllty,'chuvch, ROVETTIQNE !
Qtce == the transnlsston'@f eoowledge and thy Jdevelopmont of intellectual

\
skills \eailey and Killer, g. 284)e PEaclal Integratien, howpver desiranle

¥

ATl nOTCNRAryY, ba the concern of ather institutions jn the che TEUBALY

and to Aisrapt the Iogtructicpal pracess by arrceopis o provide 1ﬂzugrttéd' \
sehools in a segrogat socloty or wetropalis zay bo an seirertention of
the school's rolee Suen an approach could take tne schoul's attchzleﬁ :
froa the takz which only It is set up to de.

Goodlad also notes that the necd fe climinate Siscrixinratyey

policies and practices within gur schools will e with o3 long after rhe

OBt sericus barrlers to racliel ard soclospoonosle INTOERrAticn &FC TAES v
(Goxiiad, pe 1%) He conrongs that <escgrepating intepraced 3gh§mls is &

nost difficult challonge along the road to equaliziny zducar toral

H
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opportunity., flscher reccgalzes that school integration would be more

S
- e+ et e

A

—— odut;cw:;iﬁ“!;.pnuuilminp:m“{:’éx’iis in housing, cconoule Opportunity,

______

ard general soctal conditicns. ¥a fogls thar thelr ab=ence derards an

-

[PV —— .

A Incroascd urgency of actlon by the school (Flacher, ps 29)e .
|8

s

—— [N

The cantcntianno? integration cannot deny that our goclety is &
raclst one ard that the schoo}n share in the ovorall pltte{s of racistn,
One can only argue aL;ut the degree of vaclsm, not its oxXistenca., The
-degree of racisen may well detoermine vhethor or not school 1nrcgrat§on
has the potential for achioving its, ends (mocting lts ratiocnale).
f Perhaps Xonneth Clark's eloquent rusing 15 appropriate: "The poatic
irony of A=mcrican race relatlo \ 15 that u£c rojected Begro must somehov
algo‘tind the ::tnngt& to free the prlvilogcd white.® (Clark, pe 240.)
Strong argumonts agalinstscgregation have been produced. A ratione
ale agoinst segregation has baen sct forthe Many have lutet:réd a "cone
tentlon of intaegration™ from this rationale. There is no loglcal cone
sistency to this lnfnréE;;:\\Fqg:ncraoto, there 18 no logical imperative
that the msthods of desegregation will ioad to integration. The questions
to be answurad if cnc iz o propourd a p&li‘cy of integration within cur

sociaty, structured as it 15, Deteme, sdat ares (i) the psychological ram-

mificatlons of intogration (or descgregation); (2) the social raxzificae
. tions of such s policy and hovw does such a policy affect educational .
achlevapant and leatriins; (3) thoe implications.for cultural divarsity and

E squity (dowocratic principles)?

111, <cFFECIS OF INIAGRATIULN: UPUN Tie 1WIvILUALY ., Fr e aUHALITY

‘ . 4
There is no definitive position vhich can be taken uith respsst {
|

;) ke the affscts of intsgration upea the Individual child's porsonslitys

ERIC ~ *5 10




2
Evidaence is avallable to support the propositicn that “incogra:iqn” ie .,

borcficial £o black chiidrqu apd :hnt “integraticn” 15 ha:ztul t@.hxﬁqk

e —— e oty ]

:ghﬁldrqn 5 ywrseaalicio: An lnsuffi&ienﬁ azount of Inclusive, :gllahlﬁ

e T e

re¢search has been daﬁa in :ha last riféien JeArS, Bost studlca are tco
striceced in scope and meager In wechod (voinherg, 1970, ppe 381e2). Hoat
studles are writien In & vaciuua o Fany rezcarch £indings ;ro conErar:t
diq;o:y and puzzling. Little baslc socinal ard ps?ehological roscarch Is
helpful for the creation of & moaningful synthesise. Many soclal sclence
concepc; are of liulccd nppllcabllléy to real life problems. Evon less
nvldencc is avallablc as to the offects of "1ntaatatlon" upon white chil »
don, Foew dis:!nctlons are rado between volmtary and forced deaoprogation,
long Vse shorteterns “1ncogratlan" (or dosogrogoclon), and natural vse
Pranaged integration.® '

The rosearcn reports of the last quartcr century {(Raggstron, pp.d
40~41) are nearly unanimous in suggesting personnlity darcagas to blacks
as a direct or iu?iree: ccvse&ponco o{}raciai discrisination (not nocoNe
sarily segrugaticn). Ihere is seme roscarch, theugh loss clear ovidence,
to suppert The conclusion that scgzegation itsclf adversely affocts iiogro
porsonaiitys lkhuéo i3 nothing (Haggstrem, pebl) to indicate how the
ottocés_ot “segregation™ vary with comditions3 voluntary sopar;:ltn Ve
invt!unéary sogtegn:{en. loga!l vs. de facto, with or without equal status
groups, etCs

Ic is cloar that dcsugregntiun, the acquisition of non«nheostile,

naaaraglal identities within the overali saﬂicty, and intorracial "equal”
pripary relaticns lrstoad of snire deminance and work setiing relatiens are i

conaistent with &enlcny pc:scnali:iea (8n§gi:ron. Po 43)e’ o .

+

It ts also clasr that in doesegrogatod classrooris yauné'eﬁxlégﬁa j
|
|
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of primavy ags are iess (lxcly o be cenacious ar projldico about Yace.

a T (hilaven of (nterEcilate Headus Ary w0 BTSNy ey wwRinn e i )
e e e ' ' 7]
cai sorinly and act on this basis iR REBL SACL Ty WERF ey nn ? o '

the classrces & (@e@rauozt and VaLCESGh, ppe 16a17Js T =

A Theorotiea} ggglg tor Judgmeent:

Xatz has postulated situatioral detorminants oa the cffocts of dew~
aograaaélpn upun dlacks which affest his perqfnality and his perforcance
(¥atz, ppe 403+407)e A nogstive cffect of daqegregntféa £3 tho saegpl )
threat upen ;ilcﬁl. vnito hestility, white powver, and whige indifforence .
can laaﬁ to truacratica of the necd for coapsa%onshlﬁs lovesod sell -ustesm,
voexbal ha:rassﬂen:, pnysicll ha:lngg paychological SEreOSS {snxicty, etc.).
Ime coercive power of whites {enildzon or :qacuerE can cause the hlack
crild to adardien nttercy to vxcol In gider not te arcuse further rescnte
nent and heatllity{

A second regativa effoct 15 that of failure thrrate Thia osours
wien tho prodbadlifty of failure is recepaized ar@ 15 parcsculnrly a1

valont in the middle range of oxpoctancies. It 1& 2 coxdination of the

. level of oxpeoctancy with rogard to succoss anl The social conscquences of

falivra,

P Y

- & positive effect ts trat of soclal facilitation ir which acgepte -
ance by white gecrs o frigndlinoss and approval by white ?gash@ri evinces

, 5
highor zotivation &rd Inzrcsscd asopticn of scholastic rores of high

status rajority grougpse

Fack and Cohen mote that raclal awsroavas end difforenses are ins

voreatlzed wory carly, white Supreracy an? preferonds bogone the nern wigh
selfszejection of black witnin this context (Pecx and Coree, pive 1Bl1ed)e

The black ohild thus caintains an intersml conflic® AS ho gYSUs wp and

B

N

=
poadt
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develops techniques of =self protection (x130 see Grier and Cobbs). His
eqcial tuliuro in the.white world furthers humiliacion, worthlesaness,
and s selfshatred, Intersction with whites uxéc;rhatas these difficule

.it!os; , ;
) i

_~gatiﬁo Effaat:

-

A desegregatad (integrated) school is still, ln the world of ‘toe
day, .& wvhite~controlled $chool. Solomon belioves that black children (
sust ba protected Irom tha méntal and moral destiuction vhich‘yhité son=
ubfiad educational !nscltuticns advancs (Solomon, PPs 152--60)‘w It the
tsacher treats the black child as he doss any middle-class white child he .
threatens the black's salf-uorch, yat he knows of no other way to "repai:
the hnndicaps“ of background. Th&s phirase, Yhandicaps of hackgroundr ‘
iupllcs AN nspect of & presumed infarxat;ty. Cén & blﬁﬁa child mz!n*air
. his Integrity im the face cf such wcll-mqgning'dally Inaaults on h;: pere
sonality? ‘Can the vhite teuchcr in an inccgrated schooi learn t@ widen
hiz del initlon of what cons:icutna an :ccgpcnble :elf (Smiley and Miller)?
’ Hodgkinz and Stukenau -have found that the hﬁgro self-concept among
Hegroel iz no diffar:n“ thah t@e vhitu's selfeconcept among vhitts. The
'nmaativa~ielk-concapt of the biack by the ‘black holds only umong vhites
(vhcn blacks relate to whltc:-sara tn a situation with whites), Thers is
& considerable degree ot biack atlt-vdjustm;n: and nel!-nssuranco. Tha
tndividualts perceivad self Xs neen &% sn object in & :ociag sitwation,
;‘lc is not depdndent upon values of the cotall;ééi;:y, but upon an individe .

usl's avalustion of his performance in terms of role expectations and in
. . } .

7 -
terms of whom Bls significant others are, whom he ihtcracts uich; and

who has the grestest dlrec: sociaf control-over him (Hodﬁ/lna nd“Sthgnll,
ps 376)e  The implication is thlt Saccessful social integration (dasagran\\\\‘«?\g

< . s P
P - P
o e x * A N v’ “« N .
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gation without a si&nitléang-modlfictclon of prejudiced ﬁhi:o atticudc;
cduld'lcgd to nagative coﬁ:equahues tag the development of Negro selfe
conceptse L -
Gregor notes (GregoF,,p. 109) that in every conplex;cocioc; men v
reach selectivaly to their fellows. In the'pudblic school age ramge
thort {s evidence that in “vtll incggrl:ed” school enﬁ&:onmrnc: psycho-
dynnule personality impairments (such as rejection of one's own race,
inferiority, ttéw} ars in gretter zeasurs and intensity than in segres .
gated :choois(ﬁrogar, PPe 106-7). Within this age range the bllck child
is, in x dn:egregucad snvironment, :ubjcct to a canpn:etivo disadvane~
tage. An adequate self-system can only be the consequence: of & positl ™
a:if-appraisal. During :he‘period when the self-xystem’is being arr . .
lated (public pchool agel) intagrati&; gives every svidence of creating ‘e
insurmountable ccnaioﬁs £or\:he 1ndlvldua1 black child and inp&lring hil
personality for his litgéan& (Gregor, pe 107). . )
Ny St. John, in a itudy in a New Enghand city found. thlc blnck:
(high school juniors) made no distinctibn bc:uten educational plans and
praferences (ﬂnua St. John, PP- 284»94). There were Q\h¢i££¢renccs be~
tween chazc and ‘the degrtc of 5¢gtcgacion (pcr cent hiack in school) in
aarly :choolln;. it did not marryr whether the blacks came from the ;
South or had always 1ivad in the Hbr7h. Her conclusion was chat che
level o£ aspiration x-t not*;ssoo&a;egﬁlth de E;cco segregated schoole
- ing;a/?hrcharnorc, dcgagragation, g} placing blfcks in a wore favorabls -
socinlﬁnlliou.ulghc ternd to raise aﬁgiya:{onn and .achievements, but this
e '

wut‘dttscé,pf che unfavorable competetive position that they wwmre in

amd its concéﬁqltdnc threat to self-estesm and motivations

v M

*
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&

Klineberg notes the:ethnocentricity (vhite Protestant), and soclou‘A

economic-centrism (middie-class) of school readers (Klineberg, Pppe 167-76),

Since textbooks and mags .media provide the chief vicarious models for

-~

children and are rarely found to portray minority children as themselves

or minotity contributions, they either show no image; or a denigrating

image of the‘ninorlty membeyship to the minority member. Even the mimor-

1

ity child's own language is rejected at the "{ntegrated” school (Smiley

and Miller, p. 126). How can desegregation of these facilities add the
black's image of himsslf (his personality)? !

' Dentler and Elkins determined that prejudice (social distance) vas
1
highe? in unsegregate~ schools than in black or white segregated schoolse

.

Th;y hyéothesisod that this was bEcausc the area studied vas undergoing
a rap{d ethnic xe:idential changa where intergroup cxposure took place in
;n‘;ducACAZEally unplanned, unregulnted fashione The ecological recniur
- forcements to present prejudiced :kcuitions (home, groups, etc.) would
ﬁave to be broken by "ihtcgt;ted” gul?ané; and lnscrucgibn to have suce
cesstql deséétogatiop (Dentler and Elkins, p. 74). In thisvstudy both
bl;qu and wvhites wer; consistently prejudiced tow;rds disapprovai of
blacks and towards biased preferences for whltgs (Rentler and Elkin;, Pe
75). The degre; of ptejudlcc increased as the potcentage of blacks in
the school lncreasnd (Dentler and Elkins, p. 68)s These results chal-
.lengs the assunption that :he black-whlte dlstr!butlon in a school dis-v
trict has l-llnplo or direct consgqucnco for social learning or academic
performamces A case for schooi dc:ogrcghéion cannot be made tro¥

r

psychological evidence from unsegregated schocls. ‘ <

oot
e |




Positivc Effcctn ) . ) , .

The conclusion ths:: segregation produces feelings of inforiority

in blncks and lovers their motivation to learn does not”inply,that,ﬂcscg-
J /
regation will either end these fcc{ing: of inforiority or prevent them

L -

‘from occurring with a new gcnc%ation. There have been studies vhich ine

l

dicais positive effects: of desagregation and vhicn.contradict’tb some
. < l
extent, the conclusions reached. above. ’

Jessup examined a regular and a "distinctly supefigr“program in , -~
~ * ‘ ya /

hﬁ;cg;egated schools and an "integrated™ school at the scéo:f and fifth

v

;rade level, The lowest socio-economic status minority student in the

dcscgregated school had a distihctly more’ positlvc sclf-concept and a
slight increase in achievement compared to the same;s:at¢s minority stue

dent 7in -either segregated school (Jessup, pp. 78-93). She hypothc:isqd T
/ ,

- that this -was caused by the dcvalopment of a Stnlﬁ of personal identifi-

, S

cation and a more realistic sense of :elt apart fron racial status in

' ;

-the dasegregated school, In the segregated sthool's the individual f=

dentified his socialrpotcntial with his racial status. In the déce;rcq
{ -

: gated school there were other dimensions presente, - ] |

ot Webster and Kroger determined that black adolescents in a dos§g-

) regated school with white fricnds did have more favorable self-ingJ; or

- ]

self-concepts and also expressed hfgher lcvels of aspirations for them=
_ selves than did those without white fricnds. Blacks with white ﬁ{!cnds
¢ . had ﬁorc‘positivc images of themselves as indivlduals, and of thezsclvos

as Negroes, but not more positivo images of Negroes as legroel.( ebster

and Kroger, pps 76=7), Ferhaps thése blacks were ai-plv losing their

group idcntiflcation or t;klng on a snobbish prejudice of their own.

16
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Vredevoe found that _desegregation might effect discipline either
It de-

/

posttively or negatively (Vredevoe 1965, and Vredeyoe 1967).
pehded primarily upon tha'"conpetenqg" of the teaching staff, their atti-
tude and interest in minotity groups, the mental climate in which the

student was working ahd’studyihg, and the motivation and challenges of

¥

the prpgram (whctherﬂfhc hate image, or jealousy, or foreignness would be

¢
transfarred).
Singer concluded that interracial classroom experience may well ’ ’

lead to. greater affective warmth on the part of whité children towards

Negroes but that this does not conplgtely’countcract negative parental
White

e

attitedes--the chilqwgn are still prejudiced -(Singer, 99-116).

children vlth sevcral years of "integrated” classroom experience have a

more differentiated view of blarks than would white children with no

such interracial. experience. 5She noted an interaction effect withi IQ

since high cxposutc high IQ whites were the most favonably disposed toe

wards Negroes. Purl reached sinillar (though less reliable or valid)

conciusions aboutrblacks and whites in an examination of thc conmqnity

of Riverside, California.(Purl, pp. 147=54).
In a study of a small city in New Jersey, Caplin céncluded (gq;]h, ppDB-O ..l

that white and black children attending a de facto segregated school Both had
lpss positive séilf-concepts than did children attepding a desegregated

school. He also conciﬁdcd that thcfo vas a significant positive relae

tionship between selfaconcept and academic achievement. The newly dee

segregated school was slgnlflcadtly higher on selfsconcept than the less

recently desegregated schools A “Hawthorne type effect” may be suspected.




.

Weinberg's review of the research indléates that the scpirqto

effects of class, race, and historical factofs upon self -concept cannot

L

be disentangled. Ho is contldent thnt descgtegatlon has more often than

-
e 2

/
not benefited the bllck'l self-esteem and asplrationa (Weinberg 1970, Pe
{
156). The resenrch%hns not been able to relate any empirical findings °
. /
of higher self -esteem or aspirations to # structure which explains such

4 .
.

findingss

\\\Thc evidence has not deflnltlQel& indicated whether or .not school

e
.« o5

desegregation has a positive or a negative value for élack self-image.
and oéhet plychblogfcnl characteristics (see bibliographical note 68 for
further &tflrhatlon).y Strong: indications remain tﬂit descgregaélon is

not particularly valuable (positive) and may be harmful (negative)s A /
* . e .

complex, as yet not doflhed, set of factors are involved and present.

Novettholcll, the root cause of black psychologlcal problems .is the rnci-

L4 ...d

[

al discrimination, the prqjudicc, and the enforced white superiority in

! ?

American locl‘ty (Grier and Cobbs, Fanon, Malcolm X) which desegregation v

v

("integration®™) does not and cannot plloﬁinto. . o
Tge‘ncws t.lonse;'"dhtte Communities Nat Ready for Integrated
Schools,” indicnted-that vhite people are not ready to lntegtnte "just
yct.f They cannot relate to the needs of the Black people.: Ig;egintion
is far more than a physical problem of movlng:Ncgrb children ;round";o )
vhite commiinities, g}ght now it is psychologically more healthy for
blacks to be with blacks. It is very p&sslble to develop a whole Black

people without llttlng them next to white children. Perhaps some day a

rapprochment can be accomplilhod, but not just yet,

18
l /g '
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IV.. EFFECTS OF INTEGRATION: ACHIEVEMENT AND-LEARNING
L ' .
There have been cbnfllcting reports on the effects of dcs;grega-

tion (a movement towards integration) upon achievement and learning.
: y

Negro children who attend predominantly Negro schools have nhot achieved

as Well as other chilSren, black or white, Their aspirations are more .

restricted than those ?f other children'and, they do not have as much con-

j
fidence that they can dnﬁluenc. their own futures, When they bacého A~
\

dults, they are less likely to participate in the mainstream of Amcr&gnn

. N\ .
society ("Racial Segregation in Public Education," p. 287)s The Nogro&{\\
who have attended white schools until now have beeén a selected lot. Most

blacks have attended black schools (Coleman, P 3). it is not clear whe=-
7 t
ther desegregation or lntogration will improve the aducational nchlevoment /

of the ‘black student. Onc may also question whether lt will hlndet the

achievenment of ‘the thto student,
/ .
/
!

Achlcvement Improvement ' \ ' -

A
Hansen-presents a case for the improved pettormance of blacka in

-

the Hashingt:on,f D.Ce lchools atter desegregation was entorced(thstn, ”Q‘JM) Hc

states that whites performed no worse than betoto (no. adverse effectl ok

»

dOlogrdsltlon ‘on whites). Hnnsen!support forihis statements is opon to
a .

4

question, He says a great deal but substantiates ncthing with hardw:act.
. . s )
His.position and the results were pollgical}y viable,
A research design (ANOVA with blockfng) by 7E11 fot and Bndaljtor

OGakland schools indicated that there was little dependency in reading or

writing essoclated with the percentage of bjiacks attending the schools,.
N
but that math achievement scores were inversely related to the perceat of

i)lack enrollment in the schools(Elle} and 641{)" PP 158-66),

19 | -
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Cohen shows that white peers vere able to Grlng desegregated ﬁegro
achievement acores up to grade level. This was alded by a hfghar quality
of teaching in the desegregatcd‘s}tuatlén. Furthernoée,nhe indicates
that blacks who, had a;tended schoqls with yhlees for many years ;nly had -»H

half the "educational deficit" to make up. His argument, which is stan-

dard official position in Washington, was that school segregation implies

" lower achievemeﬁt, {hadequate Jébs. aAnd: tncome, ‘inadequaté housing;.etce

\

Therefore, desegregation implies higher achievemert, ctc.&ﬂun,rptkﬁﬂ-
<

Weinberg has done’an extensive review of researchuistudies on dee

segregation and he concludes that the evidence is strong that desegrega»

tion improves theé 'academic achlevement of Negro children (Welnberg, 1970,

pe 87). He further notes that white children have not suffered a {earnlnh

. disadvantage from desegregation. He further helieves that a case for "an

othnic-stylé‘that lsniallent in the classroom has yet to be satistfied™
(Weinberg, 1970, pe 24).
Coleman indicates that the achievement of minority children de=-

pends more on the schobls: they-attend.than doés the achiévement of ndjor=

! ity pupils (Coleman, pe 21). Thisefyect does not necessarily dépend on the

question of desegregation or integration. It may more readily be due to.

’

socio-economic factors (the family, etc.) and teacher characteristics

which have a small but significant effect on minority achievement but

v - .

on majority achievement). | Cg‘Cynin does lndlcate.thit pesc group

"!

nbt
aspirations an? .dUCItlonallbICKétonﬁds within the school ;70 stronély ree
lated to pﬁpil achievement. Furthermore, for black childr’%, thog; in

schools with a hlgh;r ptopotéion ;f whites hav® a gnéater sense of “control,

which can also effect their achievement. His report indicates that

0 > 1]
Ay

' Iat f .
achievement is primarily, %uaoclo-economlc status and _factors and not to

s 20
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gchools (characteristics of schools, including "racial balance"), Very

1ittle achievement gain could be expect#d from the desegregation of ..
/

* schools.

-

Bowles has reexamined the Coleman data and found that Coleman

unddrdstlmated the effect of school charnccorllclcs upon achlcvemcnt, but

he still concludas that comparable achievement (equality of educational
opportunity) will not be achieved by school characteristics (which could

lnc!u&o deso;regatlon) (Bowles, p. 90). He asserts that achlevemcnt of

’

equality of ¢ducational opportunity cannot be achteved by the educational
system alone (requires a redistribution of political power between races

and among social classolg.

S

The effect of péer groups and middlny-clisl‘nllicu upon achieve-

-

ment have been noted by others. An educit;onal.journal reported, but did
: . % . =
not substantiate, :that regardless of his own family background an in-

dlvldqci student achieves better in schools- where moqt'ot}hls telloyv
students are from ldVgAﬁ%g.dwlde;tOﬂﬂ@lvthan in 8choo}piébgze most of his
fellow students are fréﬁj gl‘;advantaged backgroinds ("Racial Segregation
in Puglic Education,” Ppa-287-9). There can be a cost to the student's
psyche and conlctoulnoil,ié “advantagud"nfcﬁéols. ’

Jencks notes the i-portanco of ltudo;g culture, He féols that the
quality of sducation dopends largely on :ho lpontanaous lncorplay of habe
its, interests, and ideals which each group ot classmates brlygl from its
homes, partly upon tho'lngonuity“;£ teachers andﬂad-lqi:tratorl in con-
trolling this 1ntorp1ay, and _ggglx.at all on the qhality ;1 the formal
instruction offered by the teacheras. He notol the lnpottanco of llddlo-

~

class students as xodels (the opinion of ones.classmates is vha: countl)

*

(Jonckl, PPe 300-1)0

21




» . .20

-

An implication or corollary to this affect is that the Negro miit .
be "whitened, -iddlo;cln:laltiod," in q;dcr to achieve as his white
brothers h;vo achieved. Acceptance of white, middis-class valuss nﬁd
not dcsc;tognclon (lncogtlclon) hecomes tha detsrminant ot better (higho
or) achievement and all its promised, yet not guarentesd, revards (&lgh-
er status, etc.)e ‘

The weli-known argument of education as the key to vertical mo=
bility {jobs, houiiné, And 20 forth) iz raised as incentivse, reason, and
raclonnlo for bl-ck achievement {learning). The chance to get ahead 'in
- the modern world depends in considerable part on education. Educntion
i is diroccly related to acceptable nctnln-cnc and futurs income (Clark,B.,

pp. 58,71). Unfortunately, Deutsch points out that the Black, the Chie
 ¢éano, the Indian v:;n soctally never vertically tobllo through learning
(Deutsch, p. 38). Educ’tion has conflicting :ondonclns% 49 co.scnbslizoj
soclal class, (2) to faclilitate social mobility and status transference
; | (Clnrkfﬂp. 75). }Jancki notes that children will rnt;ly work hard ia
‘;chool merely to get rovn;ds after graduation (Jonck:! pé. 296«7)s .They
succeed only ;hcro, at least covertly, they enjoy Fhe }iéuhi of the

. . ) |
classroom, the 1ibrary, and the iaboratorys. Middis class valuos rexaln

‘normative as well as do:cripciv. for léarning, but the cry of "ht can

»

if he will,"” does not equal chc will to learn, nor thie ability to lourn-

cx of Improvement in Achlevemant

Déntlat and Elkins argus that in large northern cities an increass

.

in intor;&oup exposure will onhnnco academic achlevepent and social

N

lonrnlng vhnrtt (1) tho oxposuro is effectively pactcrned‘ (2) the staff

) welcomes all groups equally; und (3) the contnct is so do:igncd a8 to re=

»

“
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ducs tho'parécivcd threat or other modes of copflict (Dantler and Klkinsz,
g;lék). They insist cha{ no rcs;nrch contradicts thelr arguraﬂc, but ade
wit that no ;igcgoux, n;:tg!nqd large-scale ‘studies glvc been ACCON» P
plished which prove their thesis. Fischer adrits that there ks a lack of
evidence that better racial balance lesds to bsttei learning. He slse ’
concedeg that solld, objective svidence on this question is difficult,

if not lupo;slble, ?o find., He faels that those that have nltcadygb;;n
”1nt¢gtnt¢d" vnrc probably better to begin with and chac the time hns

‘been too -shorr to dutcr-inn much anyvay (Fischor. Pe 28). Oae might
wonder whather talking about those :hnc Yusre probn?ly better to begin
u}th" contains an_ ipherent raclal or class blas,

¥Xatz notes that there i3 cohsidorable evidencs for sccisl reajece

<.

clon and isolation stress phcnon.nmm vith black childfen lt well a5 a

tcar of competition with vhices (Katu, PPe 614u8). He' prpvldnz axw

perimental! svidence to show that these kinds of stresses i-pulr certain

kinds of verbal and perceptual motor }eatnxng. Untor:unacnly, t\dOll»

non derivs any predictive varizbles for these etfbccs (Katx, ppe 418-22).
There are substantial indlcations that desegragation doos no:,

‘by {tself, produce a significant inprov.menc in achievewent, Other face

. tors swem to be prasent, There is & disparity in schievement betwesn .

blacks and whites, but {s intsgration the annupr? Is the disparity in
! : qchlevc-;nt, which can so far be onlf slightly diulnisﬁld, depandent toO

B L]
2 far greater sxtent on facbors other than school ssgregation or denege

L Y

regation? Is intellectunl capacity or tinliiai and soclo~sconomie ¢

causes of far gre&t-i {mportance in the determination of sducational

achisvement (Cltt!r; ps 34)1

o | 23 :
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Learning, Achievement, 1Q, ‘and "Soctal Patholoxy® . : . .

¥hat 1s the raln:ionshlp bntvtnn lcarnin: and achievemant? Hust
- ono achiave on a cts: to le-rnT 1f the black is not achiewling, :lgbr hs
. atiil be lcarglng? it ths black_cannot"achlavn," can he still{lonrnt
Jansen hag attempted to acccunt for the laék of Negro cducationé
al achlevecent on :hc bat&s of genetic dlttcrcncss hc:uenn vhites ind '
blacks (Jensen, pps 1.123), He indicates the iuwir;§q dl?%rlbution tor .
blacks than for vhl:o:‘and carofully shows how the “g" inteliigencs
factor is primarily (75«80 per cent) d;tgrmlned by hersdity, not fnwlron-
nent, He further indlcates the high correlation betwean nchlqvuuonc ‘
and genetal intelligence. Thare are real avorage diftaéencul betveen
groups which are indlspucnbly ralavant to cducnt£;n31 and occupational
admizsion, and oducationnx pﬁrtoruance. Ihqy nor:uhnn1ﬂaaths inequali=~
ty anmns raclal groups in the attatanan:: and raua:ﬂ; in this sodietye
\ Inccn31Vc cducacional intctvcn;ton: uonoy, or integration will not help
the zituaticn, - The slcuaciun~dn-nada a rocognitidn’otll- two lovels oi
learning abilitye. level I lnurning abtlkcy (a:socla:lvs learning) in
distributed unlfotnly in the total yopulat!on. Level II learalng :bllicr
(abscract rca:on!ng) is distrjbuted differentially (is found to & groate

sr dc;rea in alddln and upper class populution:). Therefors, sore blacks

(accunlly pupxls of lowar socio»;cenonic class) learn by levsl I-sassos
cla:iv--oxnnrnln;. Jsnsen's conclu;lcn is that different acylc: of
learning oxint and yuplla (tthnic s:oupn) must be tnught on :ha ba:ia of

the t:yia of 1oarn1ng that .best £its thew! that produces. thc hightlt‘

achievepent for that group. ‘ . | }
Jansen's q:zuwnnt for 3&3::2: differances has a. nunber of taillu;n

)
{ses Bodmaz and CAva111~$torza). fils transition from an axthnsivt ATRUn '1
|
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L]

ment on genetlics and 1Q of hlacks ard waltes to a relatively cursory look
at levels of learning abill:y of monio=economic classes (which iaplicd to
him blacks and whit@s again) and suggeitiaas ét genstic effects ang not

very convincisge ¥hether or not one agraes vith all that Jeanson 3ays,

nr

nis suggestien of differences in learning atyles az the key to success=
ful achievement is lnvltin; and lupportlbllw ‘
lasssr and S:odolaky have found cﬁat ethniclty and soclal clns:
. tioth ghow dl;tiuct d!f!aroncal in the level of mental a§illcy of tho
groupe Xhiy ;lso tound that ethniclty preducsd group dlttotcnect in the
pattern of zmnt&l abill:lon which vere pot affected by social cdaa: N
differences ulchin the cthnic grouping (Stodolsky and Lal:sr. Ppe 5&6-93).
The crig!nnl Hew York saople wasz "replicated" with & sanple fron Boston
- and ghs aame nnaclusiona rosultcd for the major ethnlc groups involved.
- The rosults Indicate that differsnt ethulc groupings may &ot: bonefit
. fron dlttarant approachts £o jearning (and nch!nvéz&n:).

~

- '&nny scclal lciontists and educators prosuse a ‘social "pathologyHiee

/{,,/””/,” a deficiencywsin Hegro 1ife. Inharent in tnt social pathology concept
iz the superiority of the nnjorgcy (vhite) view, approach, or "culture.”
s Tris is an insldious ! xm of prajuéidd and iuplicd discrlaln&:lan. \tOSJg

$u1iivan a;:cr;s that dssegragation rus: be cctyincd with a gencral pros
ea gxan of sducational improv:ucnt. Ko !e;lt ‘that it {s not eaough eraly

to six youngsteris, rany of whom coxe froR A b:ckgrcund of. edu.acloanx

deprivations Theae chixdrca must be sivon speclal halp to ovarcome cna;
. deficit and to succc:d'in\tna nov environsent. (Sulllvan, pps 57-73)a
Barats Cnd‘Bitlta have sxamined The usdériying assunpticns of
" iatsrvention pr;gruss and have s&&sn that theas DrogTars cn@i:iy latel

Hagre behavior asz pathologicale Ihc:3 intervention progracs .snd cons

ERIC ! 95 - '
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psnsatory pwaraxh constituts a form of imstitutionsl "zaclisu Barats and
Barats coatrast such aa approach with a cultugsl diffevence model -which
deas not sssure that the Kegro 1a 2 Waick ﬁhltc‘ zan™(Bazats and farats,
Pps 29-30)s This approach will be elucidated in the tinal uumii!ft: ot
" this 'paper. _ -
Refsssan ecnf;m that school culture rewards cortaln styles of
.;:iihlng (Reisszan 1964, pp. 26<7), Thl;'l Is a creative potom:lai which

this scéia:y is overlooRing. mara are learning styles azang the low ins

cons groups th¥t ropresent uniqun, untapped 5ourccs of creativity for :b,g
United States. A careful “technical® approvch 13 wam:ﬁ since sm!nl
and ml&gul problexs axe prana)‘mlm wiil ng& dlup;asa{ rapldly (Rslsre
won. 1968, £pe 55.65)s The bast approach to lcaroing ié to have the
sigarity chlld learn thraugh his lnm!;:g‘ pat2ern (the cmiuw plttarrs
re ¥ollows)s

It is welleknown ttuif there Ia & veory acr‘cng. non-verbal coxpoiant
to blsck expression. Rasding and lansuiao do not have the saze sigaifio

A

cands to Blacks as to Vhites (Grecnberg, ppe 215423), o . .
The latest roescarch iudlcaui that a great deal of attenticn should
be paid to learning styles and patterns, Dassgregation ‘(l‘ncegnt!m)

dous not reptasent & £acessary nor a aufficlent eriterien for such A &¢ce

velopzent,

DIVERSITY AMD.EQUITY - -

v

it. hu been &rgued that the cmtcn:lcm of Mintegration™ (duua
- regaticn) w&ﬁ :u;aat to its psyc’wlozlcn rarnifications and its ofe

fects on a\ehievnmm, lnmim. ard scclal variables (wodbllity, cccuphs
B 24
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tion) are, at best, tenuous, The primary foundation fot a policy of in-

-

tegration or desegregation must be and has rested upon the moral prine’

ciple of equity and/or the &nﬁlicutianﬂ for cultural divkrslty or assime

. »

1lacione

- > . % .
»

. Equity, Democracy, and Equality of Opportuinity

. In ipitg of the desires of nalve observers, education in America p

»

has never offered a significant solution to the black man's dilemms in

»

L/
this country. Grier and Cobbs assert that any explanation of the black
man's drive toward learning (education) must take into accouat the dearth

of slternative avenues of expression (excluding sports) (Grier and Cobbs,,

pe 116). They belleve ic_ilnép incredible act of faith for the black man.

-

to mainénin & fervent 1ntereét in education and a belief in the rewards
of learning when it is so clearly contradictory to his entire eiper!ence. \\
A beli f in equaiity 1s basic to the black conception of social organiza-

tion (Grier and Cobbs, 9.119). The belief is a bulwark agalnst the ldea <

-

that. blacks are stupid, against the q:ily discrimination which the blask

experiences., This bellef is the underpinring raticnale of the black's .
-

P .

drive toward learning {education) in this countzy. It also conflicts ¢

”

with the intelleccunl'scrivipg, competition,-and evaluation of 1nna§e
ablilities characteristic of the majority culture. Tﬁe;end resulé-of this .
contradiction‘lz the slienation of the black JntelleCCugl in c%is society
{Grier and Cobbs, p. 127). . / .
This belief in equity and dexbcracy is also voiced by the white
msjority. It is &n important pert ofxgthféfimeri;ae Equal opportunity
t

for all is a maxim the denial of vhich,will not be overtly accepted by

this society., Therefore, once its denial has become self-gvident (cannot ‘
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LY . T . “
. be overtly denied), the social faegac of this society will demand ‘ap= ' ,
pnrent change} f.e., uither the actual occurrence of equality of oppori ~
Tunicy or's shifting of view and perspectlve uhich allovs inequnlity of ,

oppartunicy to, become less visible (cekenlsm, a new ‘labeling of .effects,

ncc.). This moral reaction is a "gut lével, non-rational reaction on .
¢

the part of Ameflcan socicty; It has acboﬁnted.tor:(l) the new laws of
‘}f — qhe past fif“e-n years demandlng equlty for 111 groups, (2) reports such -

. . as the Coleman Report, and sociologlcal and p§ychological studies seeking

out the "malaise of inequality (attemptingto documenc it)s and (3) an

-’-

ir;nt{onnl, unplnnned-drive tovardi deseg:egation nnd-forced non-separn-'
tion of the races (the drive towards "{ntegration") in education. This
. .

~

drive has not been thought through, its consequences have not been -com=

* 3
pletely examined, and many of“its contentions rest upon unfounded assump~
Eionﬁ, The results of such & &five may be devgstating to the soclety and

its minority groupse .-

Bducatfo as a Culturnl _ggnt (Transformation or Ass*miiation) }

The t"hools have little authority to push through a ‘change undesi
sired by students, psrents, and public officials. The student also remains
under the influence of home, netghborhood, and friends (B: .Clsrk, p.‘lll).

Change (desegregation or integration) from the tor is most difficulte

This is another way of saying that schools preserve and transmit culture,

’

general and specific, for different groups. "This cultural transmission

i ‘ is a findamental link between educational institutions and the general

soclety (B: Gln;k; pe 1),

Clark states that the éducational systen transmits culture, soclnl-

izes the young, allocatss men to occupntlons and stntuses,qnd shapes the

9 - - 28
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racial-cthnic order (B. Clark, p. 121). Education can be an active.

- “

cultural agent, working to chango “the bnlance of different attitudes
and values in the population, and thus affecting the tortunes of dife=

fcront political and economic interests (B. Clark, .p. 36).- Formal edu=

’ - ” >

cation is alvays a cultural agent, doing the bidding of the general so~

clety and'thc/lpoclflc social forées in it., Education can also be an in=

!

novating institution, affectlng the ;ohoral society and indirectly

. causing 'other institutlons to do its bidding (B. Clark, p. k2).

Solomon argues that to btlng about changes, the "integration
movement” must shake up existing patterrs of values, attitudes, habits,

s

and relotlohshtps, These patterns const{tufe a wezk and inadequate comm
mitment ~to tocﬂcd;catron of ninor}ty group children.,- The movement must
encourage the shaping.of a new pattern which lncotporates nﬂ"dgeper and
enriched commitment™ to education oy going benaath~the surface of mechan=
ical.compliance or tne mers provision of natc:jai means, It must “seek

.

'““td*tnfiuencoFCha.x::X_éﬂlilE.gf_Fqs03{ocationn1 process" (Solomon, p.
152).

Is integration a means to an end, or the end itself? Whose cul-
ture is to be changed or altered by.lntogrntlonf Does integration .ime
ply a trqnstorn&tlon in A-ettcansoulturc or an a:slnllation of minorisy
groups(a loss of the iegro as blaok)?

{oncks°stat¢s'that the schools are a microcosm of the middle«
‘class adult woride The schools should ohereforo systematically introe
duce lt; pupils to that world (Jencks, pp. 287-308), Smlloy.nnd'ﬁlllcr
see & confllct between cultural values, realistic cxpoctations, and moe

tivation to learn tasks set by the schools (Smiley and Miller, p. 133).

How can one construct the curriculs with this in mind, and oov can one

og - .

\
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keep a pluralistic society and values? Can one teach children the values,
attitudes, and behaviors which are denied them in the larger society?
Clark asserts that different minority values tend to. disappear as

the various minorities accept the dominant American values, iricluding the
PR 3 ~

emphasis on individual achievement nndwsge‘attentlon to education as a

means of achievement (B. Clifk, pps 87-8)s The norm in America is to be-

’

" come "pro-education.”™ The nihority becomes assimilated by the mljorlfy

culture.

Minority members are considered as d;prlvedg-"too mobileg™ ufhoy

. Proscnély, the black man

are negntively dcflnod bx thé'majority.
espouses many values congruent with those of white Americ;. This is a
.dilcnma for the black man. The gap between what the "?llck" chfl&reé
should know and what they actually do kn;v to be in nc;ordanco wlth
vhito cultural standards biconosawidor nn& wider, Thcr.{isﬁn]viélousc
cycle of interaction between student characteristics and te‘éhor re~
séonso which lessen:ﬁchlevoment and therefore loyer oppaftunlty (s.

Clark, p.99). The acceptance of the majority vn@ucs by the ﬁggoﬁlty

does not lmﬁly a chanhe in majority attitudes about the minority.

’ " One may question whether education can change the attitudes

. (the culture) of the majority toward minorities, and induce greater

<

toler,nco and lessen prejudice. Howard is suggesting that education

3

has done no such thing when he writes: "Is not the unlovely vnyltho

M

disadvantaged are seen much of the problem? To be knéun as disadvantaged

blocks out much of anything else, The label ‘'problem' increases social

separation and may itself justify the mistreatment the dlsndvnntn;.dd

e 1

receive" (Howard, p. 153),
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~ Human belﬁgs cannot live in a social vacuum, They must live in a
culture, Each child must live in a culture. Mackler and Giddings note
that as a term, "cultural deprlvation" conveys the alienation and pree
judice of whites AQ America towards blacks (defines a so;inl pathology)
(Mlck!or and Glddings, p; 205). Negroes are defined as inferior because
éhoy do not live ih the dominant culture. The term "cultural deprlv--
'tloq," in its colnage, lts'usnge, and its national accopt;nci reflects
the white man'; blas towards Negroes. " -
Murray stresses thnt blacks are neither creatures of a deficlont
nnd dehnbllltnting culture ("culturnl dcprlvntlon”), nor ﬁprootlng Afrie’
cans cruelly denied their rightful herltlgo in a "white Amcrlcn." He
fcols they are Anerlccns. ‘They are as: -uch a part ot America’ 's "cultur-
nl -ainstrenn" as ts any other group of Amerlcans. The social pathology
’ thesis 1s slugly a white soclologist's mlghtmare (or daydrenn) that
lhovs a basic lack of undersc-ndlng of Blnckness. The question which
remalns is whether thls socloty.cnn cor will accept and change with that

which it does not understand, or whether it must not actept, assimilate,

and theéoby eliminate Blacknesse.

A Framework ig; Integration and Separatism

El

Actual school integration implicsoi&klng the existing racist pate

»

tern in Amc}icn abnormal and substituting an educational process in

s

which ‘the black and the white éhl{drcn and teachers learn and work
together as a normal condition and with the development of normal re-

lationships. Integration implies "the sharing of a mutually selt;nt- .

-

»

firming cducl;lonnl experience by students from a variety of ochnic, ree

1igious, socinl, and sconomic backgrounds? (Wilcox, p. 25). Dasegregae

-
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b

tion is the mere physical mixing of groups. Wilcox nl!nta!ns‘thlt-an
N ‘1

fauthontgcally integrated school should be reflected by the efforts une

3

dertaken to enable the studénts to acquire the skills, insights, and

» kol

knovledge to protect their right to be human (Wilcox, ps 27). .
The drive for integration, as d!st!ngufshed.from the drive for

desegregation, cannot be a drive to'ontér white schools, but one to ir.:

H

broaden -the -cultural base of all schools for educational objectives. It

becomes the quest to free man (Howard, p. 151).

o . .

Integration sﬁouldvptosﬁme the ‘actual mixing of two .cultures and
the transfoflat!on of their separateness into & unique “rhird worlde™.

2

Both cultures have much to offer the other. ' Rousseve delindates the
following offerings f}on black culture: cooperativeness and mutual aid
(oxtondod‘famil!es)i avo!dnﬁéo of strain of excessive cOnf;rn!ty; freee
dom from paronéal overprotection; chidren é;joy!ng oaéh otﬁer with less
sibling rivairy; !nfornal onjoyment of music, gawes, and humor; zosttul /
acceptance of the phys!cal d!mens!on of the human conditioh without fcolo

ings of guilt and anx!oty. He lists the following offerings from white

culture? a concern for order; clqpnllness, industry; pors(fvoranco;

N

LR

honesty; justice; active participation in government, good citizenship;

broad formal education; high leval development of human capacities}

o

strong, durable family units (Rousseve, ppe 42¢50).

The meaning of integration, as inferred from what has aétually

b4

been taking place, is qu!te different than the above. The distortion of

~

"
the meaning of integration and the atto-pt to apply collective and ore

gan!zcd politicaldeconomic power are the primary reasons that black

separatism l, becoming more and more accepted in Aﬁer;ca by many who are

not “segrégationists.” Integration has implied an assimilation and coe

32 '




31

/
-

option of one culture by anothar, not a transformation of cultures and

Wik
society. Wilcox states.that “the skin color, life style, and more§of

:Black people have required that they think: and behave white, and reject

themselves and the Black masses in order to integrate”(Wilcox, p. 24),

The integrated black man must play at being white and middle-class.

Integration as a white theory and ln;Amerlcan practlcc has been, for

l

the black man, a vllllngness to give up one's own attrlbutcs and to lose
racial :cll-iden:%ty by merging with the domlnant groupe.
Black are fpcreaiingly rejecting "integrated education" because

such education is lncapacltatlng in terms of both understanding and

alleviating the Black condition. There is no irony in the fact that

most educated.- pooplc, Negro and vhltc, are not' educatid to dcal wlth

Blacks as~pooplc or to nndcrstand the trus nature of their problemse.
Separatism does not imply impairment and pntholo;ics, personall-

ty impairhents and‘lack of "development." An'lnferior . status ot

?nc culture in the eyes of another culture does not imply such results

as} status trustrat;ons, sclf-rejcction, ‘and other_ attendent disabilities,

¥When the "inferior®culture has a coherent sense of pozscsslng an inte-

gral and ‘significant culture -of its own such a label as "inferior culture"

has little si;nitlcahco.(drigor;!panll3)ac Thereupon, black can. bei(bée

comes) beautiful. : ‘ . - 5;25 :

: é y
WI. WHEN INTEGRATION - WHEN SEPARATISM

. g .
W.E. DuBois. onge said: “The Negro needz neither gegregated nor

£

mixed schools, What he needs is education.” (Weinberg 1964, p. 11) Re

felt that other things being equsl, the mixed school is the broader,

more natural baagg for the caucation of all youthe It gives wider éon-

33
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ity complex. DuBols 8lso roQ{i:od that all thlﬁgs were not equal and une .

‘pulfs in its rationale are either open to substantial doubt or are er~
. . )

oy K
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tacts, It inspires greater self-confidence, ° It suppresses the inferfor-

der such circumstancés, separate and equal schools, where Negroea teach

Negroes, seemed to him to be preferable. 4

. 8 ; ) , .
- ®Integration”™ (actually a form of desegregation) -in this country

is primarily substantiated on moral grounds and the bases of other ap-

/
roneous in their premises., An apbcal for cultural diversity presently

implies a separatism. This separatism can also be eloquently advocated
by a "collective power" rationale. ' The grlma‘facio evidence that the
advocacy of integration in this country does not imply an authentic

integration makes the separatist ipproach more acceptable. One may /

-

1 » R

questioh vhether the separatist approacﬁ‘lnpllos noneintegration.

Handlin has presented the following distinction (Handlin, Ppe 271) -

between two views of integration:

>

1, Integration can refer to thg openness of soclety, to a cone
dition in which every individual can make the maximum number of volune

tary contacts with others without regard- to qualifications:of ancestry
(a leveling of barrl.rl%to association other than abklity, taste, and .
¢

personal preference). This approach implies the improvement in Black

. opportunities for jobs, housing, and schooling .even though the group may

remain as separate as before.

2. Inﬁogratlon can mean a condition in which .individuals of o;ch
group are randomly ‘distributed through the society s0 that every realm
of activity contains a rep;olontatlvo cto;s-soctl?n of the population ¢
(a racial balance). Puylic péllcy, the 9r!vo to !ntegrate in America,

has been of this latter conditipn, ' 34

-

o




open soclety (Handlin, p.'276).

3

&
¥ #
. .

-One must examine the ultimate objective, the goal‘of integrations
7 . ,
equality. Is it possible to reach toward equality while retaining the
- ° ] . i
social subgroupings, the diversity of culture, wvhich exists? Is the ule

timate objective to eliminate the differences that actuafly divide the »

population of the country and dissolve its people into a single, homogen-

”

eous and undifforontlatod nass? ’ t«

lntegration, defined as thoﬁdl-unltion of differences implies an

~

impossible surrender of identity. Ghettoes maintair their existence ° .
because they are distinct, they allow ;roup.plutnllln, and thoy take tho

od;o off the hnrlhly competitive psychological and social conditions of

Thoro is no evidence that racial balanco ltlolt inprov.l the ca=

—

“

pacity of the underprivllo;ed to lonrn, nor that the enforced contact .
ot dilllmllltt chlldren has li;nitlcan. educational advantagese. "There is

abundant evidence that.Black children have distinctive needs in the Anor-.

' ica of todny that require special 'attention with roforonco*to—tchool.

An avareness of group identity and a determinition to deal vlth ‘its
problonliis the most promislng path to oqoallty. Blpckl deserve prefer-
qntiai}treat-ont in education because their ‘present needs are greate
To rocoivo it calls for: the rocognltlon of the special chartotor of the
situation and not for costly efforta to artlticlally commln;lo children
ln.tho~lntorolts of the ideal of balance (Handlln, Pe 282),

The ultinato illogic of ,proposed integration is to deny the

separateness of the Negro and to inhibit him tro- erecting tho coumunal

-
-

institutions which can help him cope vith his problems in America.

Segregation had the function of establishing "Black inferiority.” The

3
*

W38
A\,

’ ¢ .
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N
avareness of“sogaratc {dentity functions to generate the power for volupw
tary action. To confuse the tw; ﬁopeiossly confuses a struggie for e=- |
quality.-

Handlln indicates thatAdcscgrcgltlon ls necessary to enq dizcrlninq
atory measures that ain at subordlnatlon. 4 vill solve no mors., The

inadequancies of the political system, unemployment, %nferior education,
poor housing, delinquency mu;t b; aftcﬁdcd to by other means. With
rotetcnco to none is intigratlo; a neahingful nodc of action though in
some the Black's.altuation calls for special treatment.(Handlin, p. 284).
Integration cannot wipe out the past, nor-should authentlc lntc- |
gration be expscted to havc this kind of effect. - Society must accéulo-
date blackl as equals on equal terms, This voutd be a :rue lntcgraclon-
Blacks will find it advantageous to organize and act as a group as 1ong
as conn;n\nomor;cs, cxporlenco; and lntcteg:s/mnkevchon a group; ¥hites,
the majority, Dust acccpt’chis also, This 1s a p;rt of equity. There
is no one mainstrean into which every elcncnt in the society must be

swept, and education, the nouthpiccc of a society, must not scck to in-

vent one, v ‘ -

"
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